
Noticing is a culturally situated competence that is fundamental to teacher 
education. A recent conceptualization describes noticing as involving three 
interrelated dimensions: attending, interpreting, and shaping (interactions and 
contexts that provide access to additional information about students’ 
mathematical thinking). However, shaping remains underexplored, particularly 
among preservice teachers during the practicum. In this talk, I present a case study 
examining these dimensions through written narratives produced by a preservice 
mathematics teacher while teaching fractions to students aged 13–14 during his 
practicum. The narratives followed writing guidelines and received feedback from 
his university supervisor. The findings show that the preservice teacher consistently 
attended to students’ mathematical thinking and drew on mathematical and 
pedagogical knowledge, although with varying depth in his interpretations. They also 
reveal a diversification of his shaping practices: eliciting details remained recurrent, 
while leveraging participant structures and creating and using material and social 
resources expanded across the narratives. The study suggests that systematic 
narrative writing and ongoing feedback can provide opportunities to explore and 
foster these dimensions, contributing to emerging research on preservice teachers’ 
noticing.
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